
Engage with the material
actively (especially written
texts) by highlighting key

points, taking notes,
summarising concepts in  

your own words and posing
questions as you read.

Core Themes (AO1/AO3):
Transience of power: Human authority is temporary; time and nature are

the only permanent forces.

Hubris and downfall: Rulers' arrogance in believing they can immortalise

themselves through monuments leads to their humiliation.

Art as subversion: The sculptor's skill in capturing the king's "sneer"

suggests that representation can expose truth that power tries to hide.

Nature vs civilisation: The desert "levels" all human hierarchy; the natural

world is indifferent to human ambition.

 Comparisons (AO1 /AO2):

Ozymandias – Percy Bysshe Shelley AQA Power & Conflict – Ninja Revision Sheet 1 of 15

The Big Idea / Thesis (AO1/AO3):
Shelley presents political power as inherently temporary, arguing that time

and nature inevitably dismantle human authority. The poem exposes how

rulers attempt to immortalise power through monuments, only for those

symbols to become evidence of their failure. The "vast" empire reduced to

fragments in a desert warns that no regime escapes history's judgment.

Contextual Anchors (A03):
Romantic radicalism: Shelley opposed monarchy and inherited power.

19th-century Egyptomania: The fascination with ruins highlights the

contrast between ancient power and modern insignificance.

Art vs political power: The sculptor outlasts the king, suggesting

representation survives authority.

Shelley's radical circle: Written amid post-Napoleonic disillusionment;

critiques how empires collapse despite their claims to permanence..

 Language Analysis (AO2):
"Sneer of cold command" – harsh consonance and adjective suggest

cruelty and emotional detachment.

"Look on my Works, ye Mighty, and despair!" – imperative voice reveals

arrogance; irony emerges when nothing remains.

"Shattered visage" – fragmentation mirrors the collapse of authority.

"Lone and level sands" – sibilance and alliteration emphasise emptiness;

nature erases hierarchy.

"The hand that mocked them" – ambiguity: the sculptor both copies and

ridicules the king, suggesting art subverts power.

Form & Structure (AO2):
Sonnet form traditionally celebrates power or love; Shelley subverts this

to undermine political authority.

Framed narrative (traveller's voice) distances Ozymandias, reducing him to

a forgotten story.

Volta ("Nothing beside remains") structurally enacts the collapse of power.

Enjambment across the volta breaks the expected sonnet pause, mirroring

the sudden, violent erasure of the king's legacy.
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Core Themes (AO1/AO3):
Oppression: Power turns the city into a mental and physical prison.

Loss of Innocence: Figures like the ‘chimney-sweeper’ show childhood

innocence exploited, suggesting society damages its own future.

Psychological control: ‘mind-forg’d manacles’ suggests people internalise

oppression.

 Comparisons (AO1 /AO2):

London – William Blake AQA Power & Conflict – Ninja Revision Sheet 2 of 15

The Big Idea / Thesis (AO1/AO3):
Blake presents London as a city of organised suffering, where even public

spaces and people’s thoughts seem controlled by powerful institutions. He

argues that poverty and moral decay are the presented as a result of a corrupt
system where the Church, monarchy, and law protect property and profit over

human life.

Contextual Anchors:

Industrial/urban change: late 1700s London; Blake links ‘progress’ with

exploitation and suffering.

Institutional Critique: References to Church and Palace show that those in

power have betrayed their duty of care.

Radical Christianity: Blake condemns a society that allows children to

suffer, viewing London as spiritually diseased.

 Language Analysis (AO2):
"Chartered street/Thames": Repetition shows even nature is owned and
regulated, suggesting freedom is restricted by law/property.

"Marks of weakness/woe": Pun on "mark" (notice/scar). Suffering is

physically imprinted on the population.

"Mind-forged manacles": Metaphor for psychological imprisonment.

People internalise the limits the system sets.

"Black’ning Church appals": suggests literal soot and moral corruption.

The Church is part of the darkness.

"Runs in blood down Palace walls": Metaphor linking a soldier’s "sigh" to

the monarchy. Blake implies the state’s power is sustained by the
suffering of ordinary people.

"Marriage hearse": Oxymoron. Even love and new life are contaminated by
poverty and disease.

Form & Structure (AO2):
Regular Quatrains / ABAB Rhyme: Mirrors the rigid, regulated city.

Suffering is shown as systematic and inescapable.

Circular movement: the speaker ‘wanders’ through the city and remains

trapped among repeated images of suffering, reinforcing no escape.

Repetition of "Every": Creates a suffocating rhythm, suggesting suffering is

widespread and normalised.

First-Person Witness: "I wander" makes the poem eye-witness testimony,

creating immediacy and a witness-like tone.
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Core Themes (AO1/AO3):

Power of Nature: Nature is a dominant, moral force ('huge peak… upreared

its head') that humbles the boy's pride.

Internal Conflict: The boy's 'troubled pleasure' shows internal conflict

between excitement and guilt, resolved by nature's intervention.

Identity & Trauma: The traumatic encounter leaves 'huge and mighty forms' in

the boy's mind, shaping his adult consciousness.

Comparisons (AO1 /AO2):

The Prelude (extract) – William Wordsworth AQA Power & Conflict – Ninja Revision Sheet 3 of 15

The Big Idea / Thesis (AO1/AO3):
Wordsworth presents a boy's attempt to dominate nature through an 'act of

stealth' that results in a traumatic encounter with the sublime, humbling his

ego. 

The 'huge peak' acts as a moral corrective, transforming initial confidence into

fear and awe. 

Nature is presented as an overwhelming, almost divine force that reshapes the

boy's moral consciousness through fear.

Contextual Anchors:

The Romantic Sublime: Romantic poets valued the Sublime—nature's

power to inspire terror and awe—as a way to educate the soul.

Epic Growth: Part of Wordsworth's autobiographical epic; a 'spot of time'—

a formative memory shaping his adult identity.

Language Analysis (AO2):
"Act of stealth": Suggests guilt and transgression; the boy knows he is

breaking a boundary, foreshadowing nature's punishment.
"Troubled pleasure": Oxymoron captures the boy's mixed emotions—

excitement tainted by unease, hinting at his moral conflict.
"Huge peak, black and huge": Repetition of "huge" emphasises the

mountain's overwhelming scale; "black" suggests menace and the

unknown.

Personification—"upreared its head": The mountain is animated as a living,

conscious force that responds to the boy's arrogance, making nature seem

intentional and powerful.

"Strode after me": Verb implies pursuit and aggression; nature is no longer

passive but actively disciplining the boy.

"Solitude / blank desertion": Semantic field of emptiness reflects the boy's

psychological state after the trauma—his imagination is stripped bare.

Form & Structure (AO2):
Blank verse (unrhymed iambic pentameter): Mimics natural speech and

the flow of memory, creating an intimate, reflective tone.
Enjambment: Lines run on ('One summer evening (led by her) I found / A
little boat'), reflecting the boy's initial confidence and the continuous,

uncontrollable flow of the experience.

Caesura after the peak appears: Pauses ('I struck and struck again') disrupt

rhythm, mirroring the boy's panic and broken confidence.
Shift in tone/pace: The poem moves from energetic rowing to slow,

haunted reflection ('for many days, my brain / Worked with a dim and
undetermined sense'), structurally enacting the psychological impact.

First-person retrospective: Adult Wordsworth narrates his childhood self,
creating distance that allows reflection on the formative power of the
event.
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Core Themes (AO1/AO3):
Power & Control: The Duke frames power as control over how others are

seen (‘Curtain… I’), and demands obedience (‘stoop’). his conflict arises

when he cannot control the Duchess’s internal emotions.

Pride & Identity: His identity depends on status (‘nine-hundred-years-old

name’), so he reacts harshly to anything that threatens his pride.

Comparisons (AO1/AO2):

My Last Duchess – Robert Browning AQA Power & Conflict – Ninja Revision Sheet 4 of 15

The Big Idea / Thesis (AO1/AO3):
Browning critiques patriarchal control: the Duke treats the Duchess as an object

to display, using power to protect his pride. He ‘fixes’ her in a portrait (‘That’s my

last Duchess painted on the wall’) to control how others see her, exposing an

ideology of ownership that equates marriage with domestic tyranny. He reframes

her friendliness as ‘too soon made glad’ to justify controlling (and possibly killing)

her.

Contextual Anchors:
Renaissance Patriarchy: Renaissance setting lets Browning explore patriarchy

and female powerlessness in marriage—ideas that still resonated with

Victorian audiences.

Aestheticism as Power: References to artists (‘Fra Pandolf’) show how status

and culture become tools of intimidation and control.

The Ferrara Scandal: Possible historical inspiration (Duke of Ferrara) adds

realism, but Browning mainly uses the setting to expose abusive power.

Language Analysis (AO2):
Dramatic monologue: The Duke controls the conversation, revealing power

through what he chooses to say (and not say).

Possessive pronouns (“my last Duchess”, “my gift”): Language of ownership

reduces people to property.

Euphemism/ambiguity (“I gave commands”): Vague phrase implies lethal
power while avoiding direct confession - shows arrogance and lack of
remorse.
Jealousy and status (“my nine-hundred-years-old name”): Hyperbole/boast

reveals pride and obsession with hierarchy.

Objectifying imagery (“piece”, “stoop”): Suggests he wants to “train” her like

an animal, exposing coercive control.

End symbolism (Neptune taming a sea-horse): A final image of domination

that mirrors his view of marriage.

Form & Structure (AO2):
Dramatic Monologue: The single-perspective form mirrors the Duke’s

narcissism and total control over the narrative. By denying the Duchess a

voice, Browning forces the reader into the role of the silent, complicit

Envoy.

Enjambment vs. Heroic Couplets: While written in rhyming pentameter,

the heavy enjambment masks the rhymes, creating a conversational,

breathless tone. This suggests the Duke’s "speech" is a torrent of

uncontrolled ego that overflows the "civilised" structure of the verse.

Tight Control of Punctuation: Frequent caesura (e.g., "She thanked men,—

good!") creates a fractured, sinister rhythm. It suggests the Duke is

constantly pausing to check the Envoy’s reaction, highlighting his

manipulative social performance.

Cyclical Power: The poem begins and ends with the Duke showing off art.

This cyclical structure suggests that his pattern of "collecting" and

"replacing" wives is an endless, predatory loop of power.
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Core Themes (AO1/AO3):
Obedience & Authority: Theirs not to reason why' shows soldiers' identity

built on obedience; Tennyson celebrates this but hints at its danger when

leaders blunder.

Glory vs Horror: The poem moves between 'Honour the Light Brigade!' and

images of 'Cannon to right of them… Cannon to left'—showing glory and

horror are inseparable.

Comparisons (AO1/AO2):

The Charge of the Light Brigade 
– Alfred, Lord Tennyson

AQA Power & Conflict – Ninja Revision Sheet 5 of 15

The Big Idea / Thesis (AO1/AO3):
Tennyson presents military obedience as both heroic and dangerous. The Brigade

ride "into the valley of Death" because "Theirs not to reason why" – their identity

is built on loyalty, even when leaders blunder. Repetition of 'Cannon' and the

rhythm of charging-then-falling show soldiers consumed by war, even as their

courage is celebrated. Tennyson balances patriotic celebration with hints of

critique: the soldiers' obedience is heroic but leaves them vulnerable to

disastrous orders.

Contextual Anchors:

Crimean War Blunder (1854): Based on the 1854 Crimean War charge;

Tennyson responds to a real military blunder, adding historical weight to the

critique of obedience.

Poet Laureate Role: As Poet Laureate, Tennyson must celebrate the soldiers

('Honour the Light Brigade!'), yet the poem also shows the cost of their

obedience.

Language Analysis (AO2):
Repetition of "Cannon": The relentless sound mimics gunfire and the

mechanical nature of war; soldiers are reduced to responding to orders, not

thinking.

"Theirs not to reason why": Emphatic negation removes agency; obedience is

presented as duty, not choice.

"Into the valley of Death": Biblical/mythic language elevates the charge, but

also suggests a doomed, sacrificial act.
"Rode the six hundred": Repetition of the number emphasises the scale of

loss and the collective nature of the sacrifice.

Plosive sounds ("Boldly they rode and well"): Hard consonants create a
martial, driving rhythm that mirrors the charge itself.
"All in the valley of Death / Rode the six hundred": Juxtaposition of the

location (death) with the action (riding) creates irony—they ride toward their

own destruction.

Form & Structure (AO2):
Ballad Form: Reads like a modern battle ballad, turning recent news into

legend; this shows how societies mythologise real trauma into simple glory

stories.

Dactylic Gallop: The dactylic metre (ONE‑two‑three) mimics hooves; as it

continues, the rhythm becomes exhausting, suggesting the relentless,
machine‑like momentum of war.
Refrain of "six hundred": The recurring line both honours group identity

and hints at erasure of individual names – turning men into statistics.

Stanza Compression: Middle stanzas tighten with violent verbs, then the

final stanza opens; this mirrors the compression of life in battle followed

by expansive public remembrance.
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Core Themes:

Power of Nature: Nature is the primary antagonist; Owen uses

personification ('merciless iced east winds') to show nature actively

attacking the men.

Futility of War: The cycle of 'waiting' and the rhetorical question 'Is it that

we are dying?' suggests their sacrifice has no clear purpose.

Psychological Trauma: The poem explores the "ache" of the mind, showing

how war numbs the soul before it kills the body.

Comparisons (AO1/AO2):

Exposure – Wilfred Owen AQA Power & Conflict – Ninja Revision Sheet 6 of 15

The Big Idea / Thesis (AO1/AO3):
Owen presents war as a state of paralysed, dehumanising stasis. He subverts

'heroic' narratives by showing that the real enemy is nature and the psychological

'ache' of waiting. Through the depiction of soldiers trapped by a pitiless natural

world, Owen suggests that the soldiers' sacrifice is being forgotten by an

indifferent home front and the psychological erosion of the individual.

Contextual Anchors:
Trench Reality: Owen’s first-hand experience of the 1917 winter informs the

poem’s focus on "waiting" over "fighting," directly subverting the 'pro patria

mori' (it is sweet to die for one's country) propaganda of the time.

Anti-War Protest: By highlighting that "nothing happens," Owen critiques the

political authorities who sustain a war of attrition at the cost of human

identity.

Religious Crisis: The line 'For love of God seems dying' reflects Owen's own

struggle with faith and the sense that war is a betrayal of Christian values.

Language Analysis (AO2):

Personification – "knive us": The wind is an active, murderous enemy; nature

is more lethal than the human "enemy."

Sibilance – "Sudden successive flights of bullets streak the silence": The "s"

sounds mimic the whistling of bullets, creating a sense of immediate, hidden

danger.

Metaphor – "ghosts drag home": Suggests the soldiers are already dead in

spirit; they are physically and mentally detached from their former lives.

Half-rhyme (pararhyme) – "knive us / nervous": Creates a sense of unease

and incompleteness, mirroring the soldiers' fractured state of mind.

Refrain – "But nothing happens": The repetition emphasises the agonizing

boredom and the futility of their situation; it mocks the expectation of

"action.

Form & Structure (AO2):
Cyclical Refrain: The repetition of "But nothing happens" creates a non-

progressive, circular structure that mirrors the soldiers' trapped state and

the futility of their sacrifice.

Pararhyme (Half-Rhyme): The ABBA scheme uses dissonant rhymes (e.g.,

knive us / nervous) to create a sense of unease and incompleteness,

reflecting the fractured minds of the men.

Ellipses & Caesura: Frequent use of "..." and mid-line breaks mimics the

gasping, fragmented thoughts of the freezing, suggesting a breakdown of

coherent identity.

The Volta: The shift to imagining "home" in stanza six only heightens the

pathos, as the soldiers realise they are "closed" out from life, reinforcing

their total isolation.
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Core Themes (AO1/AO2/AO3):
Power & Ideology: Hughes presents war as a cold, mechanical system that

consumes individual identity for abstract national goals.

Trauma & Dehumanisation: Conflict strips away humanity until only the

instinct for survival remains..

Comparisons (AO1/AO2):

Bayonet Charge – Ted Hughes AQA Power & Conflict – Ninja Revision Sheet 7 of 15

The Big Idea / Thesis (AO1/AO3):
Bayonet Charge depicts a soldier’s sudden transition from patriotic abstraction

to raw, animalistic terror, presenting the soldier as a 'cog' in a 'cold clockwork of

the stars and the nations', suggesting he is a small, powerless part of a vast,

uncaring machine. 

Hughes shows how abstract ideals like 'honour' and 'human dignity' become

meaningless under terror, leaving only a desperate instinct to survive.

Contextual Anchors:
Father’s Experience: Hughes was heavily influenced by his father’s trauma

from WWI, leading him to focus on the visceral reality of combat over 'heroic'

myths.

Mechanical Indifference: The "cold clockwork of the stars and the nations"

suggests the soldier is a mere cog in an indifferent system; the 'patriotic tear'

running into 'iron' suggests the individual is hardened and dehumanised.

Language Analysis (AO2):
"Suddenly he awoke and was running": The abrupt opening throws us in mid-

action, mirroring disorientation and loss of control.

"Numb as a smashed arm": This simile fuses man and weapon; the rifle

becomes a wounded extension of his body, signaling the total

dehumanisation of the combatant.

"Patriotic tear... like molten iron": Turns emotion into something heavy and

burning, suggesting patriotism becomes painful and physically oppressive.

"Cold clockwork of the stars and the nations": This metaphor links cosmic

and political indifference, making the soldier seem like a helpless instrument

of remote powers.

"King, honour, human dignity, etcetera": The dismissive "etcetera" reduces

noble ideals to a throwaway list, exposing the hollowness of recruitment

rhetoric in the face of death.

Form & Structure (AO2):
In Media Res: Starting mid-action reflects the soldier’s disorientation and

loss of control..

Enjambment & Long Sentences: The breathless pace mimics the physical

stumbling across the field, denying the reader a pause and reflecting the

unstoppable momentum of the charge.

Disruptive Caesurae: Mid-line breaks (e.g., "In what cold clockwork—")

interrupt the rush of action with a jolt of reflection,

Free Verse: Irregular rhythm creates instability, reflecting panic and

confusion rather than controlled heroism.

Structural Shift: The poem moves from abstract thought to animalistic

survival, enacting the disintegration of the soldier’s social identity into raw,

"touchy" panic.
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Core Themes (AO1/AO2/AO3):
Trauma & Memory: The true damage is psychological; the speaker's mind

becomes a battlefield of flashbacks long after the patrol ends.

Guilt & Moral Ambiguity: The conflict between 'official' duty and 'private'

conscience, where the soldier is haunted by the 'remains' of a man who is

'possibly armed, possibly not'.

Comparisons (AO1/AO2):

Remains – Simon Armitage AQA Power & Conflict – Ninja Revision Sheet 8 of 15

The Big Idea / Thesis (AO1/AO3):
Remains exposes how modern conflict inflicts lasting psychological damage, as

one morally ambiguous killing "remains" inside the soldier as invasive memory

and guilt. Armitage explores the transition from 'state-sanctioned' violence to

individual accountability, highlighting how the 'remains' of memory infiltrate the

domestic sphere, rendering the soldier's mind a permanent conflict zone.

Contextual Anchors:
Iraq Conflict / PTSD: Based on Tromans’ account in The Not Dead, the poem

critiques the lack of institutional support for veterans, using the Iraq context

to expose the 'moral injury' of modern, asymmetric warfare.

Testimony Style: The confessional, interview-like voice mirrors real soldiers'

accounts, highlighting how official narratives ignore private guilt.

Language Analysis (AO2):
"On another occasion": The casual opener normalises extreme violence, making

the horror more chilling because it sounds routine. A Grade 9 answer argues this

reveals desensitisation.

"Tosses his guts back into his body": The verb "tosses" trivialises the act like

throwing rubbish, capturing the tension between dark humour and underlying

trauma.

Pronoun Shift – "we" to "I": Early plural spreads responsibility; later "I see every

round" isolates the speaker, showing how collective action becomes solitary

guilt in memory.

"He's here in my head": Present tense and internalised location turn the

speaker's mind into a battlefield where the event endlessly replays, suggesting

trauma as ongoing conflict.

"His bloody life in my bloody hands": The polysemic adjective 'bloody'

functions as both a colloquialism and a literal descriptor, creating a 'palpable'

sense of guilt that mirrors Lady Macbeth’s 'out, damned spot'.

Form & Structure (AO2):

Dramatic Monologue: First-person confession creates intimacy, reinforcing

the idea that the soldier is trying (and failing) to process what happened.

Colloquial Free Verse: The use of anecdotage and 'in media res' creates a

deceptive sense of casualness, which is later subverted by the intrusive,

fractured rhythm of trauma.

Enjambment & Caesura: Run-on lines rush through the shooting; sudden

pauses create jolts, mimicking fractured memory and intrusive thoughts.

Volta – "End of story, except not really": This turning point undercuts

closure and shifts from external action to internal aftermath, making the

mind the real conflict zone.

Cyclical Structure: The poem loops back to the killing, suggesting there is

no escape; the experience replays endlessly, reinforcing inescapable

trauma.
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Core Themes (AO1/AO2/AO3):
Trauma of Witnessing: Unlike soldiers, the photographer suffers "vicarious

trauma"—the pain of watching without the power to intervene.

Western Indifference: The poem critiques the "internal" conflict of a

society that views global agony as a brief distraction from domestic

comfort.

Comparisons (AO1/AO2):

War Photographer – Carol Ann Duffy AQA Power & Conflict – Ninja Revision Sheet 9 of 15

The Big Idea / Thesis (AO1/AO3):
War Photographer explores the moral and psychological cost of witnessing

conflict, arguing that the photographer acts as a 'secular priest' whose ritualistic

work attempts to bridge the gap between the 'ordered rows' of war zones and the

'Sunday supplement' indifference of the West. 

Duffy critiques the ethical gap between the "spools of suffering" recorded and

the fleeting, superficial consumption of these images by a public that "does not

care," exposing how media culture trivialises global trauma into a "Sunday

supplement."

Contextual Anchors:
Vietnam & Nick Ut: The 'running children' in 'nightmare heat' directly

references Nick Ut’s 'The Terror of War' (1972), grounding the poem’s critique

in real-world photojournalism.

Religious Allusion: "All flesh is grass" (Isaiah 40:6) reinforces the fragility of

life and the photographer’s grim duty to document human mortality amidst

political indifference.

Language Analysis (AO2):
Metaphor – “spools of suffering”: Compresses countless human stories into

“spools”, suggesting both the mechanical nature of his work and the weight

of trauma he stores and handles.

Religious Simile – “as though this were a church and he / a priest”: Elevates
his role into a solemn ritual of witnessing, but also emphasises isolation and

the seriousness of his moral duty.

Caesura & Plosives – 'Belfast. Beirut. Phnom Penh.': The heavy stops and

plosive 'B' and 'P' sounds mimic the percussive nature of gunfire or a camera

shutter, forcing a pause on each site of trauma.

Juxtaposition – “eyeballs prick… between the bath and pre‑lunch beers”: The

brief, almost physical “prick” of emotion is undercut by cosy domestic

images, exposing the shallow, momentary nature of public sympathy.

Blunt Ending – “they do not care”: The flat, monosyllabic statement

functions as a final moral judgement on the audience, crystallising the

poem’s critique of collective indifference.

Form & Structure (AO2):
Regular Sestets & Rhyme: The tight ABBCDD rhyme scheme and consistent

stanza length mirror the 'ordered rows' of film, reflecting the

photographer's futile attempt to contain the chaos of war within a

structured medium.

Enjambment & Caesura: Enjambment reflects the "flow" of developing

memories, while sharp caesurae fracture the rhythm, mimicking sudden

flashbacks or the intrusive nature of traumatic images.

Cyclical Structure: The poem ends with the photographer "on a plane" to

another conflict, suggesting a repeating cycle of war and indifference

where nothing truly changes.

The Volta: The shift in stanza 3 from the darkroom to the "half-ghost" of a

dying man marks the transition from professional detachment to

inescapable, vicarious trauma.

Shift in Perspective: Moving from the photographer’s internal world to the

"reader’s" reaction reinforces the theme of moral responsibility, forcing

the reader to confront their own complicity.
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Core Themes (AO1/AO3):
Conflict & Trauma: War is presented as a psychological presence that

unsettles the peace of the home even before any physical fighting reaches

the family.

Powerlessness: The mother’s small acts of "smoothing" and "pinning"

contrast with the impersonal power of military decisions that remove her

son from the home.

Comparisons (AO1/AO2):

Poppies – Jane Weir AQA Power & Conflict – Ninja Revision Sheet 10 of 15

The Big Idea / Thesis (AO1/AO3):
Weir presents a domestic, internalised version of conflict in which the emotional

cost of war is shown in the quiet, often overlooked experiences of those left

behind. By blending textile imagery with military lexis, the poem suggests that

patriotic ideology and state power infiltrate the home, forcing mothers to

negotiate a liminal space between past intimacy and present absence. Ultimately,

Weir critiques the sanitised narrative of heroism, exposing how grief unspools the

"neat" order of family life.

Contextual Anchors:
The Home Front: Shifts focus from the battlefield to the private sphere,

suggesting modern war creates a ‘dispersed’ pattern of trauma that can be

overshadowed by public focus on soldiers.

Maternal Perspective: Centres a female speaker and the burden of waiting,

offering a perspective that is largely absent from traditional, male-focused

war poetry.

Language Analysis (AO2):
The Textile Metaphor: "Sellotape bandaged around my hand" turns a

domestic tool into a symbol of injury. A good argues this suggests the

mother is already "wounded" by the anticipation of loss, using domesticity to

mask trauma.

Semantic Field of Warfare: "Reinforcements of scarf, gloves" and "blockade"

re-code acts of care as defensive preparations. This suggests conflict has

intruded into her private thoughts, blurring the line between an affectionate

hug and a controlled, military-like movement.

Tactile Imagery: "Gelled blackthorns of your hair" juxtaposes intimacy with

pain. The metaphor suggests that even touching her son is now dangerous
and prickly, foreshadowing the "thorns" of grief to come.

The Final Image: "Playground voice catching on the wind" uses auditory
imagery to evoke absence. This suggests her son has become a ghost-like

memory, while the image of something ‘catching on the wind’ leaves her role

as a mother literally and emotionally ‘hanging’ in the air.

Form & Structure (AO2):
Dramatic Monologue: The one-sided conversation emphasises the

mother’s isolation. The son’s silence reflects his physical and emotional

distance, foregrounding her solitary psychological struggle.

Free Verse & Enjambment: The lack of a fixed rhyme scheme and lines that

"overflow" mirror her uncontained emotion. Structure reflects her inability

to organise her grief into a neat, controlled narrative.

Caesura: Mid-line breaks (e.g., "steeled the softening / of my face. I wanted

to...") represent the breaking point of her composure. These pauses

embody the physical effort required to suppress her pain.

Non-Linear Time: The shift from "Three days before" to the present

"Church yard" shows how trauma disrupts chronology. Structurally, she

appears caught in a loop of memory, suggesting she struggles to move past

the moment of parting.
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Engage with the material
actively (especially written
texts) by highlighting key

points, taking notes,
summarising concepts in  

your own words and posing
questions as you read.

Core Themes (AO1/AO3):
Patriotism vs. Instinct: Garland pits the demands of the state/collective

ideology against the primal urge to survive and appreciate the ‘precious’

nature of life.

Shame & Memory: Explores how family/community memory can punish;

silence becomes psychological violence that fractures families.

Comparisons (AO1/AO2):

Kamikaze – Beatrice Garland AQA Power & Conflict – Ninja Revision Sheet 11 of 15

The Big Idea / Thesis (AO1/AO3):
Garland explores how militaristic ideology attempts to override human instinct,

showing that the pilot’s decision to live can be read as an assertion of individual

conscience against a culture of self-destruction. The poem exposes a kind of ‘social
death’: though he survives physically, the community’s silence and rejection

effectively erase his place in the family/community. Garland argues that state

power destroys people not just through violence, but through the psychological
exile imposed on those who defy national narratives.

Contextual Anchors:
Bushido Code: Japanese ‘Way of the Warrior’ is often associated with

prioritising honour over life; Garland critiques how shame can be weaponised

to enforce conformity.

Kamikaze Ritual: The ‘incantations’ suggest ritualised

indoctrination/propaganda, encouraging pilots to suppress personal identity in

service of the mission.

Language Analysis (AO2):
Metaphor of Brainwashing: "Full of powerful incantations’ suggests ritualised

language/indoctrination; a strong answer can argue this shows how state

propaganda can feel seductive while leading to death.

Sensory Imagery: "Green-blue translucent sea’ and ‘silver of whitebait’

represent the pull of life and beauty, tempting him away from the mission.

Simile of Innocence: "Strung out like bunting’ makes the boats seem

festive/childlike, contrasting with the planned violence of the mission This is a

high-value AO2 moment: it suggests the pilot sees the homely world he is meant

to protect, making his refusal to kill a moral act.

Pronoun Shift: Moving from ‘my father’ to ‘they treated him as though he no

longer existed’ shifts from personal connection to collective rejection, enacting

his social erasure.

The Final Paradox: Which had been the better way to die’ uses a sombre tone to

suggest that choosing life led to lasting punishment/isolation that feels like

another kind of ‘death’.

Form & Structure (AO2):
Narrative Layers: The poem uses the daughter’s first-person account (‘my’) to

recount the father’s experience, creating distance from his perspective. This

distance reflects the pilot’s own exile; he is "spoken for" because he has been

stripped of his own voice by society.

Free Verse & Enjambment: The lack of a fixed rhyme scheme and the ‘spilling’

of lines mirror the natural flow of memory and the sea, contrasting with

militaristic discipline. This contrasts with the rigid, disciplined expectations of

the military, favouring human fluidity over state order.

The Absence of the Pilot’s Voice: Structurally, the pilot never speaks. This

silence reinforces his "social death" and suggests that once you defy a

totalising ideology, you lose the right to be heard in that culture.

Shift in Tense: The movement from the remembered flight to the ‘silent’

present highlights the lasting consequences of shame and rejection. Structure

reinforces that one moment of "disloyalty" creates a lifetime of conflict.

Six-Line Stanzas: The regularity of the stanzas contrasts with the chaotic

internal conflict, perhaps suggesting the cold, clinical way society organises

and maintains its prejudices.
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Engage with the material
actively (especially written
texts) by highlighting key

points, taking notes,
summarising concepts in  

your own words and posing
questions as you read.

Core Themes (AO1/AO3):
Power & Control of Knowledge: The poem suggests that controlling which

histories are taught is not neutral but can be a quiet form of oppression, shaping

how people from formerly colonised cultures see themselves.

Identity & Reclamation: Identity is something to be actively ‘carved out’, not

passively received from school, empire or official narratives.

Resistance: Questioning the syllabus and speaking in dialect are presented as

acts of cultural and political resistance.

Comparisons (AO1/AO2):

Checking Out Me History – John Agard AQA Power & Conflict – Ninja Revision Sheet 12 of 15

The Big Idea / Thesis (AO1/AO3):
Agard critiques a Eurocentric education system that uses a narrow version of

history to control identity and power. By elevating white folklore while erasing

Black resistance, those in charge of the syllabus ‘bandage’ the speaker’s eyes to his

heritage. The poem argues that who writes the syllabus writes the self; thus,

reclaiming one’s history is presented as an important act of resistance and self-

definition.

Contextual Anchors:
Post-colonial Critique: Questions how traces of the British Empire linger when

colonial histories are downplayed or omitted from school syllabuses.

Oral Tradition: Use of Caribbean Creole/vernacular foregrounds non-standard

voices as powerful tools for preserving heritage that has often been

marginalised.

Identity Politics: Insists Black history is central, not optional, to a truthful

national story, challenging tokenistic, add‑on approaches to multiculturalism.

Language Analysis (AO2):
Refrain of Control: “Dem tell me / wha dem want to tell me” uses repetition +
pronouns to turn “dem” into a faceless institution; a Grade 9 answer links this

to how systems control knowledge to control people.

Metaphor of Blinding: Bandage up me eye with me own history’ is a violent

metaphor suggesting deliberate concealment – education is presented as

imposing ignorance rather than enlightenment.

Trivial vs Serious Lexis: Pairing ‘Dick Whittington’ with ‘Toussaint L’Ouverture’

creates a semantic contrast between light folklore and serious heroic

resistance, exposing how Black achievements are treated as less important.

Light & Vision: Images like “fire-woman” and “see-far woman” use light/vision
symbolism to present Black figures as sources of guidance, in direct

opposition to the “bandage” of the official syllabus.

Dialect as Defiance: Non-standard English (‘dem’, ‘me’) is a linguistic challenge

to standard forms, enacting the poem’s message that resisting the coloniser’s

language is part of reclaiming identity.

Form & Structure (AO2):
Dramatic Monologue / Protest Voice: A single, insistent first-person voice

creates a spoken-word feel, foregrounding lived, personal experience

alongside and against textbook ‘fact’.

Juxtaposed Blocks: Flat, list‑like lines for white figures contrast with

rhythmic, expansive stanzas for Black heroes, structurally proving that the

“hidden” histories are actually richer and more alive.

Irregular Layout & Enjambment: Broken lines and enjambment mirror

fragmented, interrupted history, suggesting his sense of the past has been

chopped up by colonial-style education.

Crescendo to Assertion: The shift to “But now I checking out me own

history / I carving out me identity” acts as a volta, marking a shift from

frustration at imposed history to active self-definition.
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Engage with the material
actively (especially written
texts) by highlighting key

points, taking notes,
summarising concepts in  

your own words and posing
questions as you read.

Core Themes (AO1/AO3):
Power & Fragility: True power lies in accepting impermanence; rigid

structures are weaker than flexible, transparent ones.
Identity & Humanity: The final shift to 'your skin' suggests that human identity

is 'living' and 'transparent,' contrasting with the dead, 'script'ed nature of

paper records.

Control vs. Freedom: Critiques systems that impose order, advocating for

structures that "let light through".

Comparisons (AO1/AO2):

Tissue – Imtiaz Dharker AQA Power & Conflict – Ninja Revision Sheet 13 of 15

The Big Idea / Thesis (AO1/AO3):
Dharker uses paper as an extended metaphor to critique rigid structures of power,
borders and permanence. The poem argues that systems built to impose control –

nations, buildings, records – are ultimately fragile, and that true power lies in
transparency and impermanence. Dharker uses the fragility of 'tissue' to suggest

that human life and connection are more enduring than the rigid, 'fine' paper

structures—like maps and receipts—that attempt to control them. Contextual
Anchors:

Post-9/11 Borders: Published in the collection 'The Terrorist at My Table'

(2006), the poem critiques how rigid 'borderlines' and 'capitals' are used to

enforce division and conflict.

Islamic Art: References to the Koran and "light shining through" echo Islamic
traditions valuing transparency and the spiritual over material.

Globalisation: Challenges rigid identity, suggesting boundaries are artificial in
an interconnected world.

Language Analysis (AO2):
Extended Metaphor: "Paper that lets the light shine through" uses metaphor
to advocate transparency over secrecy. A Grade 9 answer argues this

critiques opacity in power structures.

Semantic Field of Construction: "Buildings", "capitals", "borderlines" create a

field of human-made structures that Dharker undermines by showing they

can be "altered" or "fly like paper kites".

Polysyndeton & Tactile Imagery: 'Thinned by age or touching' uses the soft

'th' sound and focus on 'touch' to suggest that true value comes from human

use rather than the 'sepia' of rigid preservation.

Imperative Shift: "Let the daylight break through" uses imperative mood to

turn observation into instruction, urging society to embrace fragility.

Final Metaphor: "Turned into your skin" collapses paper and person,

suggesting identity is permeable and temporary, not fixed or monumental.

Form & Structure (AO2):
Free Verse & Enjambment: No rhyme or metre; heavy enjambment mirrors

paper's fluidity, suggesting ideas should spill over boundaries rather than

be contained.

Internal Rhyme & Assonance: The use of internal patterns (e.g., 'light',

'white', 'kite') creates a delicate, interconnected flow that mirrors the

'transparent' and 'fluid' world Dharker advocates.

Repetition of "Paper": Recurs throughout, creating a mantra-like effect
that reinforces the central metaphor.

Volta to Imperative: Shift from descriptive to imperative ("Let the

daylight...") marks a call for change.

Isolated Final Line: "Turned into your skin" acts as a coda, distilling the

argument into one intimate, direct image.
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Engage with the material
actively (especially written
texts) by highlighting key

points, taking notes,
summarising concepts in  

your own words and posing
questions as you read.

Core Themes (AO1/AO3):
Memory & Nostalgia: Memory helps preserve identity in exile, but idealising the

past risks creating a frozen version of reality that may be false or incomplete.

Power & Oppression: Authoritarian regimes are suggested to use borders, bans

and language control to silence dissent, yet cannot fully erase the internal

homeland.

Identity & Belonging: Identity is shown as rooted in place and language; losing

both creates a painful split between her remembered past self and her present

situation.

Comparisons (AO1/AO2):

The Emigrée – Carol Rumens AQA Power & Conflict – Ninja Revision Sheet 14 of 15

The Big Idea / Thesis (AO1/AO3):
 Rumens explores how memory can preserve a sense of identity in exile, but may

also distort reality by freezing the past in an idealised form. The speaker clings to a

romanticised, childlike vision of her homeland despite hints of current oppression,

suggesting that exile creates a conflict between lived truth and emotional need. 

While regimes control borders and language, they cannot erase the internal,
imaginative city – yet this refuge also traps her in a cycle of longing.

Contextual Anchors:

Political Exile: Written against a backdrop of twentieth‑century European

displacement, it can be read as critiquing how authoritarian states force exile

and attempt to silence dissent.

Childhood Memory: The speaker left "as a child", so her memory of the city is

‘sunlight‑clear’ and ‘frozen’; nostalgia here seems both protective and

potentially deceptive.

Language as Resistance: The "banned" language shows regimes may use

language to control identity; her continued use is defiance.

Language Analysis (AO2):
Light Imagery: "Sunlight-clear", "bright, filled paperweight" uses light as a
motif to preserve the city in a glowing form. This makes the city feel both

comforting and possibly unrealistic.

Personification: "The city hides behind me’ and ‘comes to me in its own white

plane’ make the homeland feel like an active companion, suggesting the

speaker’s identity is closely bound up with place.

Semantic Field of Threat: "Accuse", "mutter", "tyrants" create a field of
oppression, contrasting with "sunlight" and highlighting tension between
past and present.
Paradox of Shadow: "My shadow falls as evidence of sunlight’ – a shadow

proves light exists, so even in exile her present self becomes ‘evidence’ that

the past city was real.

Childlike Lexis: "Paperweight", "child's vocabulary" fix the city in a simplified,

pre‑adult state, suggesting nostalgia can infantilise or oversimplify memory.

Form & Structure (AO2):
Dramatic Monologue: A single, intimate voice creates a confessional tone
that foregrounds subjective memory alongside, and sometimes instead of,

objective history.

Three-Stanza Escalation: Moves from nostalgic descriptions to present

danger (‘They accuse me’), showing how the past cannot fully protect her

from present reality.

Enjambment: Frequent enjambment creates a dreamlike flow, mirroring how

memory spills across time and resists neat containment.

Repetition of "Sunlight": Recurs as a refrain, anchoring identity in a fixed,

glowing image – obsessive clinging to the past.

Defiant Ending: "My city takes me dancing’ ends on an active, joyful note,

resisting the ‘tyrants’ and suggesting imaginative freedom is hard to

suppress.
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Core Themes (AO1/AO3):
Power of Nature vs. Man: Nature is an indifferent, "savage" force that mocks

human preparation.

Political Oppression: The 'storm' represents an overwhelming, invisible threat;

the 'unseen enemy' suggests fear of the unknown rather than a clearly defined

opponent.

Resilience: The "squat" houses symbolize the stubborn survival of the Irish

people.

 Comparisons (AO1 /AO2):

Storm on the Island – Seamus Heaney AQA Power & Conflict – Ninja Revision Sheet 15 of 15

The Big Idea /Thesis) (AO1/AO3)::
 Heaney presents nature as a powerful metaphor for political volatility. By

depicting a community 'prepared' for an invisible threat, he explores how

perpetual vigilance and fear become normalised, raising questions about

whether true security is possible.

Contextual Anchors:

The Allegory: Published in 1966, the poem uses the Aran Islands as a

setting that can be read as an allegory for political conflict; many critics

link it to The Troubles in Northern Ireland.

Political Etymology: The title’s first eight letters spell "STORMONT' (the

seat of the NI government) is embedded in the title, creating a linguistic

link between natural and political violence.

Heaney’s Perspective: As a Catholic in a rural Protestant-majority state,

Heaney explores themes of identity, displacement, and resilience against

overwhelming forces.

 Language Analysis (AO2):
Semantic Field of Warfare: Verbs like 'strafes,' 'salvo,' and 'bombarded'

personify the wind as a military force, blurring the boundary between

natural disaster and human conflict.

The Oxymoron: "Exploding comfortably' juxtaposes violence with ease,

suggesting that the community has become so accustomed to threat that

danger feels familiar.

The Simile: "Spits like a tame cat / Turned savage" suggests that the

familiar landscape (or community) can become unpredictably hostile when

the "wind" of political tension rises.

The Collective "We": The first-person plural pronoun creates a sense of

communal stoicism. It is not an individual struggle, but a shared, cultural

endurance against an "invisible" enemy.

The Intangible Ending: ‘Strange, it is a huge nothing that we fear.' The

paradox of fearing 'nothing' suggests that the greatest threat is invisible,

abstract, and perhaps psychological rather than physical.

Form & Structure (AO2):
Blank Verse: Written in unrhymed iambic pentameter, creating a measured,

conversational tone that contrasts with the violent imagery, suggesting a

tension between rational speech and irrational fear.

The "Squat" Stanza: The single, compact block of text mirrors the 'squat'

houses described, suggesting solidity and resistance against external

forces.

Enjambment & Caesura: Run-on lines create a breathless, relentless pace,

while sudden breaks disrupt the flow, mirroring the unpredictability of the

threat.

Cyclical Structure: The poem moves from the confidence of "We are
prepared" to the existential dread of the "huge nothing." This suggests that

for this community, the "storm" never truly ends; it only pauses.
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